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Context of  Two-Phase Project
• Recognition that skills & human capital are 
critically important to economic prosperity & social 
well-being in the 21st century (OECD 2012; UNESCO 2015) 
has led to 
• Heightened demand for higher education (HE) 
globally, 
• Australia’s > 100,000 discipline-based academic staff  
face the resulting unprecedented set of  challenges 
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Challenges for academics
• Massification of  access & participation in the HE sector; 
• Increasing internationalised frameworks (OECD 2008, 2012);
• Expectation of  research, commercialisation activity, teaching 
performance & scholarship, creative activity, administration, 
professional leadership & service/engagement; 
• Responsiveness to society needs & economy to  maintain a 
competitive edge; and
• Demand for public accountability of  HE through  ranking 
based on quality of  teaching  & learning outcomes.
Curriculum designs & assessment practices under scrutiny, 
creating tensions between standardisation & measurability & 
the development of  creative and reflective learners. 
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• Third most popular destination for students 
studying overseas, attracting more students than 
Japan, Germany and France. 
• Education services are Australia’s third largest 
export industry with a value of  A$18.1 billion in 
2014–15 (Australian Trade Commission, Australian Government 2016; 
Gallagher and Garrett 2012).
Australian context
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The Bridging Cultures model, 
Phase one: 
Peer assessment review model, with scaffolded 
reflections, utilising PRAZE  & incorporation of  the  
Teaching and Assessing of  Reflective Learning Model 
(TARL) (Ryan & Ryan (2012),
Phase two:
Culturally diverse team building, utilising scaffolded 
reflection processes
GOALS: 
To assist academics and students to maximise the effectiveness 
of  assessment processes  and to benefit from diversity within 
their units
The Two phase project
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Core aspects;  
• Students as partners in the assessment/feedback 
process
• Building metacognitive competencies and social and 
cultural competency skills through the development 
of  an,
• Integrated curriculum, assessment and in-class 
group work framework which builds trust and 
inclusion 
The Two phase project
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Phase One: Peer Review, Reflective Practices and 
the TARL Model
Project Origins:
• Australian university-based, accounting academic facing a 
range of  assessment and curriculum issues co-ordinating  a 
large accounting subject with >400 students
• Key concerns;
– Multiple choice examination and 
– ‘Passive’ student role within classes 
Not aligned with practical skills required by employers or 
student needs to be active participants in the assessment 
process. 
• Low participation and attendance and high failure rates 
(Taylor , 2011a, 2011b  Taylor, Ryan & Pearce (2015)
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Phase One: Peer Review, Reflective Practices and 
the TARL Model
• Stage One: Staff-led, peer-review-based assessment task, 
based on ideas from 2009 workshop 
‘Engaging students with assessment and feedback’, 
delivered by Professor Chris Rust , Oxford Brookes 
University. 
• Stage Two: Reduction of  admin. load for academics through
PRAZE system  - developed by the University of  Melbourne 
facilitates flexible management of  all aspects of  peer review    
(Mulder and Pearce 2007).
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Reflection is sometimes confronting…
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Phase One: Peer Review, Reflective Practices and 
the TARL Model 
Reflection
• Reflection in higher education is widely recognised, 
included in graduate attributes, professional standards 
and programme objectives 
• However, students rarely get the necessary scaffolding 
or clear expectations to develop the skills
• Stage Three: The Teaching and Assessing Reflective 
Learning (TARL) model (Ryan and Ryan 2012) was 
embedded within an UG and PG International 
Accounting unit 
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Stage Three – Figure One: Embedding Reflective Practices in Peer Review 
Process
(Ryan and Ryan, 2012)
CRICOS No.00213J
4Rs Model of Reflection for Peer Review
Level Questions to get you started
1 Reporting
and Responding
Overall, what are the best aspects of this assignment? Why?
What major elements are missing (if any)?
Based on your initial reading, what grade would you give this assignment? Use the criteria sheet to explain why.
2 Relating Compare this assignment to your own assignment. What is different or similar? Are the differences legitimate or have they 
got it wrong? Why?
Do you understand the assessment task? Have you engaged with the unit materials in enough depth to provide feedback?
Do you think the writer of this assignment understood the task? Why?
Have you written a peer review before? If so, in what ways could you improve your review this time?
3 Reasoning In detail, outline the significant points that need addressing and why.
Use your knowledge of the task, the relevant theories and the literature from this unit to provide constructive suggestions that
the person can action.
Have you considered other viewpoints or alternatives that might be just as legitimate as your suggestions?
List any minor points that would improve the assignment, with reasons.
4 Reconstructing Have you provided feedback that is specific? 
Have you provided feedback that gives reasons for your comments?
Have you framed your feedback professionally using clear, constructive and supportive language?
Have you provided suggestions for future action?
If not, go back and add these details.
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4Rs of reflection on peer feedback
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Outcomes
• Students took ownership of  their learning within a user-
friendly, web-based learning environment also reducing staff  
time commitment
• Explicit instruction in reflective strategies for peer review, 
resulted in significantly improved student ratings for the peer-
review process and a reduction in non-participation rates.
• Voluntary, anonymous student feedback provided by >8000 
UG and PG students across a nine-year period, has been 
overwhelmingly positive with 86% of   students rating  the 
usefulness of  this scaffolded support with regard to their final 
submissions at the ‘agree to strongly agree’ level. 
Phase One: Peer Review, Reflective Practices and 
the TARL Model 
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University statistics demonstrated
• An average one-grade increase between the pre-and 
post-peer review of  major assignment grades; 
• Significant and consistent falls in the failure rates 
(e.g. from 27% to 4%) and
• Consistent improvements in the overall grade 
distributions for each UG and PG unit across the 
nine-year period
Phase One: Peer Review, Reflective Practices and 
the TARL Model
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Key learnings leading to Phase Two
• Students need carefully scaffolded support to 
achieve the levels of  reflective review that lead to 
improved practice through independent self-
management. 
• For many international students, negotiating 
language and cultural nuances increases challenges 
in the area of  peer assessment and reflective 
learning
Phase One: Peer Review, Reflective Practices and 
the TARL Model 
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Phase Two: Rationale for the Development of  the 
Brid in  Cultures Model
The challenge of  increasing diversity
• Individual cohorts of  students (both UG and PG) within 
Accounting/International Business units, frequently 
included 30 different cultures with> 85% of  the students 
in PG classes with English as a second or third 
language
• Students come from diverse disciplinary backgrounds 
• The necessity to work in presentation teams for an 
assessment task created further challenges for some 
students
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Phase Two: The Reason for the Development of  the 
Bridging Cultures Model
• 2016 , Semester Two – Reflection (PG) Student –
Reflective Journal:
• ‘…We are a team of  four people …from the Middle 
East, India, China and Africa. Group work gave us the 
opportunity to explore very different solutions and work 
ethics. However, based on our different backgrounds, 
the greatest challenge experienced by the team had to 
do with lack of  trust and personality clashes which led 
to fights and arguments at every meeting. ‘
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Phase Two: Rationale for the Development of  the 
Bridging Cultures Model
The Bridging Cultures model, was designed to address;
– increasing diversity within cohorts and 
– demand for  graduates with heightened levels of  team 
skills and cultural competency. 
The goal was to develop;
Trust and inclusion in culturally diverse teams through 
facilitated interactions combined with opportunities to build  
and utilise reflective skills in a safe environment. The CQ 
model was utilised as part of  this process.
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• These resources operate, at the individual level, to support 
the ‘Self ’ aspect of  the TARL model to create 
psychologically safe environments for all students 
Phase Two: The Bridging Cultures Model
CRICOS No.00213J
CRICOS No.00213J
• The CQ approach requires the development of  
strong reflective skills to enable processing of  
perceptions and processes and behavioural 
realignment.
• The 4Rs approach fits well within this framework 
for developing student’s approaches to interactions 
with others whom they perceive to be different 
from themselves. 
Phase Two: The Bridging Cultures Model
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• The first challenge in both the UG and PG class groups 
was to encourage students to form culturally diverse 
teams 
• Reflective journaling was required throughout the 
process with initial training in the 4Rs approach
• After team formation students in their teams 
completed a LEGO building activity 
• Teams then reflected on the experience and potential 
challenges and opportunities
• The process of  working on the team assignment was 
then commenced
Phase Two: The Bridging Cultures Model
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Reflective Journal – PG Unit – Semester One, 2017
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You should now be sitting with your presentation group 
members 
Activity B:  Presentation Team task 
INDIVIDUAL Reflection on the activity 
How was that experience for you? Did you enjoy it? Dislike it? Why? What 
surprised you? What did you learn from the experience? 
Commonalities/differences? Try to use the 4 R’s approach as much as you can 
Reporting and Responding: Report what happened  
Relating: Have I seen/experienced this before?  
Reasoning: What was significant? Was there a different perspective? 
Reconstructing:  Is  there evidence of something  I should do differently  in  the
future? 
………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………
Comment  also  on  the  contribution  of  group  members  and  your  own
contribution 
………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………… 
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Evidenced-Based Outcomes: 
Bridging Cultures Model (2016, 2017)
• These workshops using reflective journaling have 
been conducted over three semesters with six 
cohorts of  students (three UG groups and three PG 
groups) 
• Voluntary , anonymous student feedback is 
provided in the next graph.
Phase Two: The Reason for the Development of  the 
Bridging Cultures Model
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Phase Two: The Reason for the Development of  the 
Bridging Cultures Model
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Individual Comments from UG Students:
• Could identify the like-minded and motivated team 
members
• I hadn't met anyone in the class prior to this 
workshop and now I have a group with clear goals
• Found my group easily and it was fun
• It gave me an opportunity to talk to everyone in the 
tutorial and now it will be easier to present to them    
• It was a great way to establish relationships with 
team members
• It made me think critically about teamwork
• The workshop encouraged students to interact 
when they normally wouldn't and encouraged 
teamwork to be seen positively
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Individual Comments from UG Students(cont.)
• I haven't had a chance to work with team members 
in such a cool way before
• It was helpful to know how to handle conflict
• It was fun and interactive
• Good collaborative session
• Everyone had to participate so it was good for shy 
people
• Made forming groups with people very easy and 
also quite fun. A lot better than I expected
• It was good to build relationships with team 
members
• This was really good and should be done for other 
subjects as well
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SUMMARY AND CONCLUSIONS
• The development of  Bridging Cultures as a psychologically-
safe model of  teaching and assessment, integrating peer 
review and reflection to develop cognitive competencies and 
socio-cultural skills for all students, makes a potentially 
significant contribution to quality student learning. 
• The evidence-based outcomes were achieved through 
strategic collaborations with experts in the fields of  
curriculum and assessment design, reflective strategies and 
metacognition approaches, e-based technology and 
psychological safety and cultural competency skills.  
The Bridging Cultures Model
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SUMMARY AND CONCLUSIONS
• The successes of  both our Phase One (TARL Model) and 
our Phase Two (Bridging Cultures Model) also result from 
the long-term and systematic use of  student feedback to 
identify issues warranting further investment of  scholarly 
creativity and response. 
• In particular, it reflects our team’s growing exposure to and 
engagement with the scholarship of  teaching and learning 
applied to the rapidly evolving context of  Australian higher 
education. 
The Bridging Cultures Model
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SUMMARY AND CONCLUSIONS(CON’D)
• Sustainability of  the Bridging Cultures model is heavily 
reinforced through inter-Faculty and university collaboration.  
Engagement of  a range of  colleagues, both nationally and 
internationally, and especially early career academics 
tutoring in Accounting ensures that the processes are 
reinforced throughout the faculty.
• As those colleagues develop greater experience and 
confidence in that use, their approaches to learning and 
teaching are enhanced and ownership becomes shared, and 
ongoing improvement is assured.  
The Bridging Cultures Model
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SUMMARY AND CONCLUSION (CONT’D) 
• The evolution of  our own teaching practices across 
disciplines provides a powerful example of  the value-add of  
focusing on both the ‘what’ and the ‘how’ of  tertiary 
education and student learning. 
• The Bridging Cultures model is delivering important 21st
Century capacities as well as the more traditional 
Accounting/International Business capacities for both 
domestic and international students.
Phase Two: The Reason for the Development of  the 
Bridging Cultures Model
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